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Preface

1 am pleased to be asked to offer some rellections that might serve to plice this
important biographical piece in a larger context of the history of adult and continuing
education. As | complete a [ifth decade of teaching and administrations (Alex Charters is
truly in his seventh!), wonderful memorics are among life’s special gifts.

Although Dr. Charters did not introduce me to all of the sources of those
memorics — students and collcagues ut the Rochester Instiiute uf Technotogy accounted
for several of them — he was responsible for many. As his rescarch assistant in 1974-73,
I got 1o travel W my firse two continuing cducation conferences. Al the first of these, |
worked direetly with Paul Sheuts, already the retired Vice President lor Continuing
Education For the State University of Californiu: quick, insightful, and remurkably
aceessible. AL the same conference, sharing u similar responsibility with Paul, George
Aker. u professor ut Florida State University, not much older thun I, T thought at the time,
but wonderfully erudite, thoughtful, experienced in the field, and equally accessible.

Linstuntly decided 1 waited to learn as much about these professional cducatars
of adults - and their colleagues und the predecessors - as 1 possibly could. For a time |
wus one of those advocates of biographies to be authorized by the Adult Education
Assaciation of the United States, precursor 1o AAACE, Since as | perceived it, we stood
among and on the shoulders of glunts, we should be cancemed that we learncd sbout
tearn and from them, in part that we might share those insights with gcacrations yet Lo

come,
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We have too few such biographies or autobiographies, Malcolm Knowies” The

Making of an Adult Educutor being one ol the best. But most of us never know or burely

remember many others: J. Roby Kidd, Howard McCluskey, Herbert Hunsaker. Lymun
Brysan, Sheats himself,

Dr. Dilnawaz A. (“Sid”) Siddiqui and I were fellow doctoral candidates at
Syracusc Universily in the early 1980s. I believe he has done a marvelous service for us
all in tracing the historic and intetlectuul makings of Alexander N, Churters. himself one
ol the eurliest products of the University of Chicago’s doctoral program in adult
education, for decades headed by Cyril Houle. Dr. Siddiqui has elso given a betier picture
of the man who is Alex Charters: memorably curious, always inventive, remarkably both
spontuneous und disciplined, alwuys true us u colleague, and a riend.

1 s1ill remember what secmed 10 me the strange ease of my first meeling with
Alex Charters. T had phoned shead for an appointment, und he suggested I stop by “the
house™ (o get better acquainted. 1 was regaled by Alex and fater that afternoon his equally
erudite wife Margaret, with stories of students, colleagues (in all comners of the world, for
they are both truly world citizens), adult education pragrams, their beloved lour children,
and Alex’s beloved aunt and uncle, role models and professors themselves.

[ envy some of you who do not know this slory, for it is a marvelous onc; and,
sigaificantly enough, it continues today with Dr. Charters in his mid-eighties, stili
envisioning what has not yet been tried in the field, still exploring in “fresh fields and
pastures new.” Enjoy your read.

Ronald §. Hilton, PhD

Junc 4, 2002
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Contributions of Dr. Alexander N. Charters w the Field of Adult Education
by

Dilnawaz A, Siddiqui, Clarion University of PA, USA

“Tulent alone cunnot make a writer. There must be a man (Did he mean "or w woman’

ton?) behind the book.” Goethe \

Introduction:

Adult edueation in the sense of continuing informal learning is as old as the human
species. Flowering of rhetoric and tradition of logical discourse during the Greek period
were examples of adults learning from one anather in a more formal manner. The rich
European ‘durk ages’ for about a millennium saw an effective implementation alobally of
the Qurunic injunction to scientifically explore the nature within and around human lile
{Yousil, 1978). It was this rational and scientific attitude toward the Universe that
senerated scholastic tradition, which eventually led Burope to its Renuissunce (Hi,
1986, Alvi und Douglas, 1996). However, with improved resources ol instructional
lechnology and resullunt explosion of knowledge in modern times, the West has taken ull
forms of learning to unprecedented heights. Undoubtedly, in this technical aspect, the
United States of America has led the West and the rest of the world, if not purely the
perspective of human liberly, fraternity, equality, und justice originully emphasized in
the Quran (Azad, 1931) und later adopled by the missionaries of adult education all

across the world.



A key o US leadership in the field of university adult education has been the
development of graduate programs with masters and doctoral degrees in Adult Education
such us the one at Syracuse University. Although this is not the first such program, il is
certainly the one supplemented by the world's top-notch and most comprehensive
collection of print and non-print research materiuls on adult education as well us by its
publications program. Motcover, the benefits of these resources never remained restricted
10 students of Syracuse University but spread globally through its publications and visits
to Syracuse by practitioners, scholurs and researchers from various countries. The story
of this institutional success is the story of the commenduble elforts of Alexander N.

Charters whose impact reaches far beyond Syracuse University,

The Rationale:

Ronald J. Hilton (1983) of the Rochester Institutc of Technology. one of the beneficiarics
of these resources, links “the Grand Canyon ol adult education research”™ with Gocthe's
man behind the book as foilows:

“So brief a deseription as the above necessarily leaves many omissions: the Jurgest media
collection of adall education materials, with scores of audiotapes and videotupes of
remarkable persons and events in recent American adult education history more than
10,000 photographs, and everywhere, the evidence of millions ol doltars. hundreds of
person-years, and an sbundance of caring altention to the mast precious resources of any
professionul ficld--the people, the literature, the art and science, und the philosophy of it

WL In a news release of the University (1980), we read that Dr. Charters was given the
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Pioneer Award of the Adult Education Association. of the United States of Americy, in
recognition of his “estublishing the Library of Continuing Education at Syracuse
University. Naw named Syrucuse University Resources for Educators of Adulis, the
library is the first such resource center in the United States. It enhances resource

identification, provessing, and evaluation; resource utilization: and resource accessibility

to librarics, programs, and networks worldwide.”

Commenting on Charters special strength of unbiused recording, Knoll (1990) has
extolled his “documentary competence especially demonstrated by an annotated
hibliography which distinguishes itself by following the principle of objectivity.” The
purpose of this document, therefore, is to analyze the personality characteristics of the
“man behind the book™; significant influences on his life and carcer in terms of people,
places, und cvents; and the broader societal conditions that shaped the problems und
prospecis for Alexander N. Charters. His contributions go [ur beyond collection of
resources for cducutors of adults, He has been instrumental in establishing and governing
a vast wray of educational, professional, and community organizations al locul. regional,
national as well as internutional levels, Charters is still involved in advancing this

resource collection venture,

In 1964, Charters convened and chaired the founders” meeting of the Coalition of Adult
Education Organizations (CAEO) to discuss a pending quarier million dollar grant. He
contributed significantly to the US Nationul Commission of UNESCO and represented it

al nuny meetings of & number of international organizations, especially the Internuional



Conference on Documentation. Tn 1969, he chaired the Galaxy Conference of
practitioners and professors in the field of adult education. He wus u § founding board
member and Treasurer of the International Congress on University Adult Educution
(ICUAF) from 1960 to 1971. Not only wis he one of the founding members of the
International Council of Adult Education, but he regulurly purticipated in its governance
in «t variety of wuys for many years. He hus also served on the bourd of many national
and global institutions such as Laubach Literacy International. During the period of 1975-
1979, he was President of the Clearinghouse of Resources for Educators of Adults

(CREA).

Charters has contributed to the field of adult education in general, and in particuiar to
University adult education. Further, he has contributed powerfully to the compurative
international adult education research, in which his sccomplishments wre substantial. He
is the winner of community, national, and international awards in recognition ol his
pionecring and distinguished service to the field of adult edvcation worldwide, including
the Syracuse University Willium Pearson Tolley Award for Distinguished Leadership in
Adul_l Educaltion in 1986. He received a leadership citation from the Association of
Continuing Higher Educuation and recognition from the Kellogg Project for building the
adult research collection ar Syracuse University. He ilso has to his credit scores of
national and international consultancies in the arez of curriculum development,
institutional reform, and program development. Charters has traveled to about more than
seventy nations, mostly to serve the cause of udult education. This record ol achievement

und recognition provides sulficient rationale for documenting his contributions into the



annals of the history of adult education. Before turning to specific biographical details
and personality traits, [ would like to mention my sources of data on the life und career of
Charters. und to mention sclected individuals and incidents that have influenced the

evolwion of his personality.

The Approach to the Subject and Sources for Data:

My association with Charters dates back severa] decades. T had the privilege of
coauthoring with him a book on comparative adult education research (1989) and several
articles. T have also worked with him on the Clearinghouse of Resources for Bducators ol
Adults (CREA) at Syracuse University, which he established and directed for many
years, He also served as chairperson of my doctoral dissertalion commiltee al Syracuse.
Besides having interviewed him on a number of aceasions for this particulur document, |
have benefited from his numerous publications, personal notes as well as taped und
published inlerviews with many other scholurs in the field of adult education. However,
my main source of data has been the voluminous adult education collections in the
George A Arents Research Library at Syracuse University, which is one of the most

significant parts of Charters” cantributions to the field.

This document is broadly divided into two parts: the biographical und the analytical. The
former is intended to set up a contextual framework for the fatter. 1 will thus be able to
relate the personality traits of my subject to specific evenls and experiences. | believe that

these references will be meaningful only it his biographical background is known in



advance. My unalysis in the second part is based on the management and leadership skills

Alex Charters has tuken during his life and career.

I, The Biographical Background

Byron has asked himself a rhetorical question:

“In whom are his qualities reigning still.

Except that household virtue, most uncommon,

Of constancy to a bad, ugly woman.”
Here, T wish to extend the metaphor to Charters” wedding with and his t.:t;)ﬂ:;[iﬁk‘._\; to the
marginalized adulbt education. This sounds like a case of bigamy on Churlers’ purt, given
his tatented wife, Margaret, his life partner for more-than half a century, Surely. she is the
woman ‘hehind the book’ 1o whom Goethe is referring. Informal conversations with her
indicate that there hus never heen any jealousy between Charters' “co-wives.” On the
contrary Marguret herself has been deeply in love with education of adults, This
commendable cooperation between Alex und Margaret Charters and their collective
interest in the field gready facilituted Charters™ total commitment Lo it Let me attempt to
trace the evolution of this commitment and his contribution to education of adults since
his formalive years in the {ace of rather a difficult early life including the harshly

inclement cold winter weather of the Cunudian prairics.

The Family Tradition and Early Life Experiences: Of his lifelong involvement and
commitments, Charters (1992) recalls: *Adult education has been more thun an influence
in my life; it is my career and i major component of my entire lifestyte.” It was in 1907
that Charters’ grandfather and his father moved from the Province of Ontario aeross

Canady to Verdant Valley, Alberta, Charlers was born in this fertile valley in 1916, where
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his fumily were the very first homesteaders. This urea came to be known as the lurgest
supplier of wheat to the entire warld, and also ane {from which the seeds of the adult
education were to spread throughout the world. Most people in this district of Alberta
traced their ancestry to either Englund or Scotland, which they nostalgically relerred to us

“ald country™ in their daily conversations.

Charters recalls going to an elementary school across the dirt road from where they lived
in Drumheller: “ .. and you have to remember that Canada was part of the British
Commuonwealth and we studied history - we studied about geography und history of
many parts of the world but particularly the British Empire which was then ali over the
world so we had books that T guess were printed in England and later on as I tatked wiih
people in Ghana and other parts of the Empire. they studied the same things - the sume
wars. Of course, the British always cume out on top, but we got this idea that we were
really a part of something much bigger.” This perception of his being part of something
bigger and betler was perhaps the carly beginnings of his internutionulism and globat

perspective.

Charters was perhaps one of the very lew avid readers at the elementary school level. He
would borrow even advanced history books like The Rise and Fall of the Roman Empire
and The Last Days of Pompeii from a small spectal library maintained by the school
principal, and actually read them and discussed them with older members of the family
and the community. He was fortunate to have intelligent parents deeply interested in

reading and inculcating a love for learning in their children. His futher, Alexander Allen
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Charters, was 4 dentistry student but could not finish the course for some reason. He
spoke a smatiering of several foreign languages, Despite her limited formal education, his
mother was very inlelligent and interested in reading. Charters also remembers how a gift
subscription to National Geographic from his Uncle Wallace addressed the family's

desire to learn more shout people, places and things in the vest of the wide world.

His learning expertences us a young Canadian during the great depression years of the
nineteen thirties perhaps led him to his “premature adulthood,” without letting him fully
enjoy his later childhood or adolescence in the tradilional sense of these lerms. e did not
seem to hiuve minded it too much, which enabled him to take everything in easy stride us
Churters somehow always came 1o be in even greater control over his “present
circumstances and future destinies.” He maintained a paper route of aboul ten miles to
deliver ahout twenty pupers. However, this being « rich agricultural region, there was no
shortage of food. General conversations at that time almaost always centered around
greener pastures economically, which motivated people to look beyond their own narrow
niches and into other places. He recalls: | got a very positive attitude to other places und
other people and 1 think it developed a stimulation und motivation in me o reatly read,
travel. talk and listen to people and ubout ideas too.” Since his father was a railroader, the
fumily received passes (o travel to pluces, such as Toronto, Buffalo, New York City, and
Yale, Uncle Wallace taught at Yale one summer und Charters’ visit there aroused in him
a desire to be ussociated with university life and that miliew, which he believed raised

people above myopic nuiionalisnt to a higher level of universalism.
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Sinee his early childhood, Charters had been exposed to adull level debutes on serious
issues impacting the lives und careers of all around him at the homestead, and later in a
smitll mining town of Drumheller, Alberty, Canada. On some Sunday afternoons, the
minister, the farmers and other people of this rich, predominantly agriculiural,
community of Rosedale would engage themselves in heated discussions, to which his
father took him with an admirable regularity. This carly exposuie to democratic group
dynamics and conflict resolution in u civil manner provided him with a sense that

immense mutual learming occurred in those debates and discussions.

Charters, however, noted:” One thing that struck me at the time was that I don’t
remember many women being there, and that was rather unusual, T guess that there were
some because | remember when [ was in high school, the president of the Student
Council was a girl. Churters was the secretary of that organization. He also recalls that
some women were actively involved in ull aspects of community life A lot of women had
{0 go out during harvesting and drive the horses, or pull the hay up and this sort of thing.
In any case, 1 don’t remember any women being at the discussions but they were very

active in many other ways, politically, ew..”

He curried forward these debating skills to his junior and senior high school years as well
as discussions on church affairs. His father himself had a high school education and was

very instrumental in inculeating in his childien, especially in Charters, a positive attitude
toward tife, analytical thinking and problem solving. His dad took him "o lectures and

concerts us well as political and social meetings, all part of what we now call adult



education.” He learned quite early that neither by whining about adversities nor by
denying the problems can one resolve them. These experiences in Alberta and later in
British Columbia, where his family moved, taught him @ great deal of self-reliunce,
dignity of labor, concern lor others, and above all a relentless commitment to

empowering adult learners with opportunities for continuing education.

Immediately after graduating from high school in a town in British Columbia, he took the
initiative o get involved in education of adults around him, without rexlizing that one day
this would become his very life and cureer. He ook his first regular job with the railroad.
This meant hard physical work including driving spikes (gandy dancing). The foremun,
however, thought Charlers was oo young for atl that. He was then assigned lighter but
longer duty of 14 hours a day working in a cook car und later in a bunk car. Sull it was a
real rugged life: “We stept on boards, just pluin boards. I had taken a blanket which my
mother had given me, Many of these people were immigrants, people who were just
trying to gct along, People were good everywhere. I never had the idea that some people
seemed (o be inferior because of their race, nutionality, or something ol this kind.” All
this experience tauglit him dignity of lubor, cquality ol humanity, and the importance ol

diligence {or success,

Through Fronticr College as part of his summier job at a logging camp, on Sundays and
cvenings he taught illiterate loggers, mostly immigrants from European countries. He
helped them learn English and simple arithmetic, thus enubling them to figure out for

themselves the dimensions of the huge logs they cut. This certuinly empowered them o



aiin better control of their present circumsiances by freeing them rom any underpayment
of their hard emmed wages, und also encouraged many of them Lo pursue further
cducation and training, Tormally and informally, to achieve still greater control un their

[uture. Forest fires that year cut short this experience of Charters.

Another major family influence on his personality, life, and career was that ol his Uncle
Wallace and Aunt Jessie both of whom held doctoral degrees. Aunt Jessie was o
Professor of Psychology, and she taught the first graduate program in adult education at
Ohio State University, Columbus, Ohio, in 1934, If one looks carefully ul the careers of
Churters and his wife, Dr. Maraaret Charters, one cannat help observe the {ulfiliment of
Unc]p's and Aunt’s dreams in them. Although Murgaret did not have much direct contact
with them, the couple clearly rellects their influence. Uncle Wallace did not anty mspire
Charters toward a scholarly career, but also was # source of timely advice, high morale,
occasional financial assistance, as well as o continuous fountain of knowledge, {from
whom flowed books and other scholarly materials ut different stages of his life, This
senior couple certainly desived to see their own resenrch accomplishments continue

beyond onc generation.

Uncle Walluce was certainly ahead of his time in blazing a trail of education on the air by
promoting radio as a means and method of continuing education. . Aunt Jessie wis
deeply involved in the field shoulder to shoulder with her husband. In this vein of
altempting to gain ever greater control over his circumstances, and greatly cncouraged

morally and materially by Uncle Walluce, und with support from his parents Churters



proceeded 1o earn a college degree from the University of British Columbia, Vancouver.
There he was involved in several exira-curricular activities. He was presidens ol the
Teacher Training Class of 1939, president of the International Relations Club, and
Manager of the busketball team. He was involved in Student Christian Movement und
fraternity activities, which took him as fur as Moscow, Idaho, and Pullmuan, Washinglon.
He was also delegate to a student conference, in Winnipeg, of all colleges and

universities in Canada.

Even during his undergraduate years at the University, he was not sure what he wanted (o
do curcer wise, and ended up with a degree in Fistory and English in 1938. This
uncertainty was exacerbated by the common concern among the youth that the wur was
coming: “It was u terribly helpless feeling. It seemed hopeless. 1t didn’t seem that there
was anything you could do about it.” The war did come in 1939, but the unti-war winrior

did not yet enter it

He served as teacher in the Fernie Junior-Senior High School and the Vancouver Public
School System for three years (1939-1942), While at Fernie, he was involved in his own
professional development by taking a first-wid course, und later military training.
Following that he went on military leave and joined the Canadiun Navy us a1
commissioned officer, a service thai lasted vntil 19435, He fought in World War I1, and
carned several awards for good performance. He never stopped learning: “We just kept
hoppine from Sicily to Anzio beach to beach including one at Salemo, leading up to the

invasion in Normandy and all this sort of thing. It was 4 wonderful educational



experience.” On bourd the ship itsell’ the warriors were well supplicd with o ot of reading

materiasls.

Being a marine-cum-scholur by nature, during the war he altended courses in
International Relations in London, und many other Brtish Council courses at Balliol
College, Oxford, London University, and Stratford-on-Avon in the United Kingdom. It
was in London that he got the ides of combining adult learning with taking lunch: 1
remember at lunch time, I went over to the Nutional Gullery and some woman there said,
Would you like to come over and go to & lecture ut the Art Gallery tomarrow at lunch?’
and 1 said, “Sure that would be great.” We went over and everybody brought their funch.
She brought lunch for us. Tt was a pretty simple fare, but it was so kind of her to do this
and I got the idea of being in ait clusses and cating lunch,” Before that he had already
attended the opera Pagliocci in Naples, und got the idea ol the theater us u source of

cducation of adults.

During the wur years Charters had been dreaming of graduate studies. He toyed with the
idea of enrolling at Oxford University in England, but soon resolved that that was not a
place for this Canadiun. Upon his return to Cunada, be did anather brief stint as a teacher
before proceeding to the University of Chicaga for his doctoral studies. Transition from
war Lo peace is not abways easy or smooth for warring parlies. But young Charters was
keener on books than on bullets. He was serious about doing something proaciively to
eliminate the fuctors responsible for wars in the first place. He wus now looking for a

good university in which to begin his graduate studies, Uncle Wallace hud served for
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some time as consultant with Stephens College at Columbia, Missouri, Charters visited
him there to discuss the matter, who again cume to his rescue und helped him decide the

issue by suggesting that he sce Rulph Tyler at the University of Chicago.

At the Universily of Chicago (1946-48): Charters remembers his very (riendly mectings
with Ralph Tyler and Cyril Houle, who facilitated his enlry into a pioncering adult
education program. There, without having to complete his Master’s degree, he was
allowed to start his Ph.D. studics. This fact certainly speaks volumes of the promise of
the young man and the acceptability of his scholarly abilities by the stalwarts of
university adult education like Cyril Houle, who later became his dissertation committee
chair, Ot course. Churters brought to Chicago rich experience of his having been
involved in the education of adults since his early youth; a legacy of successful role
models in some of his family members: and above all ugly memories of a book-loving
sensitive young man who had been subjected to secing the ugliest side of humanity at
war; and who was keen on struggling for his own perception of peace through the

education of adults.

Being a “foreigner” as a Canadian in Chicago, Charters went over to the International
House, where he found a large number of foreigners {rom all ever the world: *1 was a
[oreigner und T went over there because I thought this would be u nice place 1o stay,
where T could meet so many people from different countries.” This cheice ol Churters” is
indicative of his strong cross-cultural sensibilities, which were further reinforced by his

subsequent interaction with educators of adults all over the world, especially through his



invelvement in the intemational activities of the United Nations Educational, Scientific,

andd Communication Orgunization (UNESCQO).

He reminisces about the difficult mental process of phasing himsell out of war memories
and into academics: “It was a great place 1o be, but I remember the first class [ went to. 1
went there and [ was trying to block out this war. There wus peace so let’s forget aboui
the wur, und then the first course I got into in higher education this fellow talked about
one of the first universities in this field was Salerno. That was one of the pluces | wus in
during the wur- the beaches where we invaded. See, we went ahead and hit the beaches,
Then we talked about Syracuse and Sicily und later on [ ended up there on D-Day.”” All

this jelled logether.

[nn the light of direct personal experiences ol people and places, Charters felt he could
internalize the events and their conceptual and histarical implications more easily. |
presume he could have also grasped the Middle Eastern influences through Salerno and
Syracuse in Sicily on European Renaissance and subsequently on development of
universities in the West from the 12 century onward along the lines of Islamic
universities like Al-Azhar in Cairo and Quayrawan in Tunisia, established several
centuries carlier. It is this broad international perspective that returning adult students cun
hring 10 the level of discussion in classes, enriching those who had been denied [irst hand
experiences of learning ubout other people, places and things, by Americas’ veographical

isolation,
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In 1946, Charters was the only Ph.D. candidate in Adult Education at the University of
Chicugo. Besides the special privilege of such close interactions with seminal
contributors to educational theory und practice like Ralph Tyler and Cyril Houle,
C‘h;u'.{crs had through them the opportunity to be introduced to the nwtional leaders in the
field of adult education. When he was about to complete his disseriation in 1948, the
University of Chicago was chosen to be the site for the annual convention of the Nutional
Uriversity Extension Association (NUEA), which brought to Chicago top academic
lcaders in Extension Education such as Julius Nolte { Minnesotu), Adolphson

{ Wisconsin), Bitner (Indiana), Morton (Alubamu), Ed Keller (Penn State). Boh Brown
(IHinois), and muny others. As assistani to Cyril Houle, the host of the convention,
Charters' role there becume quite noticeable us part of the welcoming team. He also got a
chance to introduce the guests to the audience. IKen Burtlett, an exceptionally forwaed-
louking Deuan of the University College at Syrucuse University also atiended the
convention (Funk, 1988). He noticed the promising young man in action and invited him
to Syracuse University for interviews und later offered him a position as Assistunt to the
Deun of the University College. This was the start for Charters of a long und successful

career in the field of adult education.

With Syracuse University (1948-1986): During his tenure af Syracuse University from
1948 1o 1983, Charters held many {ull-time academic and administrative positions; and

from 1983 o 1986 his responsibilities were pwrt-lime. Here he rose to the coveted ranks
of Dean of University College (1952 -1964), Vice President for Continuing Education

(1964-1973), and Acting Registrar (1972-1973). He was Professor and Area Chairmun of
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Adult Educution in the School of Education, from 1959 until his retirement in 1983, when
hie became Professor Emeritus. In his part-time cupacity until 1986, he waus responsible
for Syracuse University Resources for Educators of Adults (SUREA) and Syracuse
University Publications for Continuing Education (SUPCE), as well as International
Studies. Obviously, the crux of his curcer is this expericnce, and the problems und

prospects faced at Syracuse, which are the focus of this section.

Alter his retirement from Syracuse and us Professor Emeritus, in 1987, he convened ane
chaired the founders’ meeting of the Committee for Stwdy und Research in Comparative
Adult Education (CSRCAE), which wus later renamed ag the Intemnutional Society for
CIompuruLivc Adult Education (ISCAE) in 1992, By dint of his win-win mind-set in
negotiating, he was instrumental in seeking the cooperation and colluboration of both the
[nternational Council on Adult Education (ICAE), and the International Congress of

University Adalt Education (ICUAE).

This can be seen in the “mission stutement of the original Conunitiee™: a) to give identity
ta the {icld of Comparative Adult Education; b) o study and provide research in the field;
¢) to enhance the field ol Comparative Adult Education; and d) to enhance the continuing
interest of the two international organizations (ICAE & ICUAE) as well as stengthening
linlcartgcs with other groups and associations who have a similar interest” (Charters and

Morgan, 1990).



Before coming to Syracuse, even in Chicago, Charters had ofien heard people
complaining that the universitics were fust becoming moneymaking operations. The
Extension Educalion administrators especially felt that their departments were tken
advantage of and treuted as sources of revenue for other areas of the university. He thus
wanted to muke sure that the budget was balanced and money raised, but at the same time

the learners would get the best bang for their buck.

Morcover, he established und promaoted the Foreign Studies Program al Syrucuse
University, which had an interesting beginning. The post-war period saw a sudden
upsurge in American desire to travel around the world. An art teacher expressed his
desire to teach Americans jewelry making and other related erafts in Mexico. Charters
cncouraged the ideu and sponsored the trip. Students rather liked the course and it
nurtured other fuculty to organize trips with their students to European cities. The Dean
of Mazwell School, Dr Harlan Cleveland, spurred this interest. Dr fohn Clarke Adams
and Charters put together a residentiul program, based on the principle of culiural
immersion, in Florence, lialy. He sent some faculty and full time students over with a
view to implementing the plas, recruiting udditional local families, adjunct professors

and participunts. The success of this progrum led 1o greater successes of others elscwhere,

One secret behind the success wis practicing the principles of learners’ self-direction and
setl-motivation. As Charters recalls, in un interview with Henschke (1987): [ cun
remember somebody saying, “All we can do is give you [acilities, give you teachers, but

you have 1o learn.” He also realized that “mental loneliness™ in the sense of concentration



and a subsequent opportunity o use or discuss Lhe ideas read about are some of the other
ingredients of effective learning. So collective lewning, mutual motivation, und
reinforcement through discussion or ulilization of knowledge are essential purts of u
sound learning climate, which Charters successfully implemented at the University
College and in its programs abroad. This he was able to do with two other orgunizational

principles: a) financial self-sufficiency; and b) top administrative support.

[ have never seen Churters expressing as much aversion to anything as to
“marginalization” of adult education. 1t is his avoidance of this negutive word, or his
knack of putting even problems in terms of prospects and opportunities o improve

N

things, that he prefers o summarize his efforts in the field us “mainstreaming” of adult
education. He accomplished this equally respectable status for education of adubs at
Syrucuse Universily by convincing concerned authorities to treat all University College
uctivities us part of the University in terms of course offerings, fuculty hiring, and
budaeting. He carried forward this message of mainstreaming of adult education beyond
Syrucuse into chambers of policy making at the stute and federal levels, as reflected in the
Mondaie Lifelong Education Act of the 1970%s, and in the America 2000: American
Education Project Strategy, supported by George Bush in the 1980°s. Charters is ulso
convinced that *Over the past 25 years, adult education has moved lurther into the
mainstream of education and lifclong learning world-wide.” He is disappointed at the fact
that: "There have been few attempls cven 1o develop « philosophy or policy in fifelong
education even though the Journal of Lifelong Education does publish artictes to give

same Tocus to this arca (Charters, 1992, p 84).”



Nevertheless, he noted his satisfuction in seeing adull education moving further into
mainstream educalion as expressed by developments initiated both within adult education

and in the general field of education (p 86).

The Metropolitan Committee: I briefly mentioned how his formal programming of non-
formal cducation at the University College of Syracuse University hud o tremendous
impuct not only on the mainstreaming of adult education in the University itsell and
nationally and internationally, but also how it energized neighboring educational
institutions, and the community in and around Syracuse. As the suying goes, ail politics is
local ! might add that a valid measure of sincerity of all sacial service efflorts at nutional
and global levels is the extent to which they also succeed at the Jocud level. The
Metropolitan Commitiee on Adult and Continuing Education (MCACE) seems u reliable

mndicator of Charters” success in impacting the focal scene, us well.

This long lusting venture started with Charters” invitation in 1967 to representativey of
several adult education ugencies to attend an informal meeting at the Syracuse University
Conference Center at Roney Lane. The initial product of a series of such periodic
meelings was a directory of names, agency uddresses, and other educational opportunities
availuble to the surrounding community. The follow-up by the initiators by way of
visiting cach other's facilities and human and organizational resources, networking, and
persistence helped all involved overcome the fear of the unknown, especiully (he risk of

being dominated by higher and more privileged agencies and institutions. In this way,



“harriers broke down and the overriding interest of providing educutional opportunities (o

adults 1ok over (Charters, 1991: p. 1).”

Brevity of meetings, the informality of their structure, and participants’ focus on mutual
assistance in fullilling institutional needs as well as their own professional development
turned oul to be effective ingredients of success. Despite jts functional expansion and
increased geoaraphic coverage including arcas beyond the limits of Grealer Syracuse, the
representatives of member organizations kept the name and continued affectiontely
calling it Metro. Charters once described its purposes as follows: "a) to serve us u vehicle
among administrators of adult and continuing education agencies: b} to discuss isstes and
problems of mutual concern in adult and continuing education; and ¢) to conduct
activities such as the production of a directory of agencies offering educational programs
for adults (p. 5).” Local media support was readily available 1o disseminate its diverse
programs and activities, especially on the occasions when exiernal speakers were featured

al the Metro feasts and functions,

After 1989, Dr Norberd Henry , und Dr Roger Hiemstra, formerly of Syracuse University,
currently Professor of Adult Education at Elmira College, have formed a commitiee 10
develop a more formal structure for adult and continuing educution professional activities
in the arca. The new organization is now known as Central New York/Coulition of Adult
and Continuing Education (CNY/CACE), which is expected to continue and expund the

work initiated by Charters and his colleagues.



With the Same Gusto: The most remarkable aspect of the life and career of this
octogenarian marine scholar is that he s still enguged in his awn professionul
development as well as that of others. He has an active research agenda in his arca of
special interest in comparative international adult education. I was not at all surprised that
he setively participated in the conference on the History of Adult Education:

Biography and Personality, ut Frederick Schiller University, Jena. Germany in early
September, 1996 Prior to this conference, he had provided mentorship to the organizers
of the ISCAE conferences held in Bamberg, Germany in Septemer, 1995, and the one in

Radiovjica, Slovenia in September, 1998,
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I1. Analytical: Times, Place, and {he Personality

The Times and the Place: Stubblelield and Keance (1994) have identified severud
evolutionary phases of the history of adult educition in the United States and anulyzed
their sulient characteristics:

a) Rise of the literate culture and the transatlantic information network during the
colonial und the post-revolutionary periods charucterized by the repulated
aceess to education;

b) Educationul aspirations and spread of occupationul literacy during the periods
of national struggle from antebelluwm through the Civil War;

¢) Beginning of institutional innovations geured to sociul and economic
development supported by agriculture and industrial worker training, und
immigrant education during the period from the end of the Civil War 1o the end
of World War 1; und

) Then a period of expansion of institutions to foster learning and education,
growing importance of the workplace, educational initintives guided by visions
of a better society, and adult education during national emergencies. which
starls during the interwar yeurs wand corresponds with the emergence of the
United States as a superpower alter World War I, and continues through the

1980's,

Since the 1980"s the institutionulization of adult education has gone on and the field hus
not only addressed pressing sociul and civie concerns hut hus-also come up with o

nutional agenda.



Churters’ carcer spans more than half a century since the end of WWIL He has been
instrumental in the institwional building and organizational development efforts of the
times. In a way, he was the right man st the opportune time and place. As stated earlier,
immediately after WWII, he became deeply involved in und contributed 10 the
sociveconomic revolution-taking place in America through education in generitl and the

education of adults in particular.

According to Kulich (1992), the [980°% saw the emergence of conservative and neo-
conservative economic and politicul policies that in tun led to social and educational
policies, particularly in the Stutes. These trends largely confined the adult education
concerns (0 vocational apgrading, training and retraining based on the new motio:™ Let
the user pay.” Both the professionalism and vitality of the adult education movement
have since suffered a great deal. As a result, ag Kulich says:” We have exchunged
sociully committed aduli educators for people seeking carcers in the field or for aduit

" -

cducution entrepreneurs with litte social commitment.” The mission and movement have
suffered from fragmentation into splinter groups, and no one seems Lo speuk for the entite

field.

These financially conservative trends have continued well into the twenty-first century.
“Hence the passage of adult education from public a supported proposition to a scll-
supporting enterprise.” One might ask the question whether ar not one would be uble to

accomplish as much in the field of adult education as one did in the {ifties und the sixties



when aduolt education was largely a governmental concern throughout the free world.
Charters (1992) still remains optimistic: 1 am now bullish as more nations engage in
invigoruting und expanding democratic movements und market economies. The mission

of adult education is becoming maore of a reality world-wide.”

Among the positive trends, Kulich includes the fucts that: a) traditional isolationism of
the ULS. educators of adults is breaking down as they participate in international
conlerences more and more: b) the U.S. adult education journals cover developments
abroad; and ¢) the arrogance of U.S, educators is being replaced by their greuter
willingness to learn rom others, Charters’ contribution in bringing about these positive
chinges, at least to the exient of the U.S., is pioneering and substantive. He hus initiated
and actively participated in many international conferences, and unequivocally promoted
the theme of leawrning {rom each other globully through his activities in the subficld of

comparalive international adult education for several decades now.

“Learning from each other,” the canstant theme of the Charters’ hves, runs like a niclody
in all their writings. Their report on the Warld Conlerence on Campurative Adult
Education, held at the University of Ibadan, Nigeria, on 7-11 October, 1991, is quite
illustrative of their humility, besides being a model for summarizing the procecdings of a
professionul conlerence {Charters und Charters, 1992): “Whatever the nature and hope of
participants, cveryone became knowledgeable about, and developed a deeper
understanding of comparative aduli education. Colleagues in developing countrics and in

the South gave everyone new insights and helped us all lewrn from cuch other. We have



attempted to get this repost o you us soon as possible. If we have misquoted or
misunderstood any participants or papers, we apologize. The Proceedings should carry

the ful] accurate account of this fine Conference.”

There scems to be a general consensus in scientific manngement literature that a leader’s
success is oflen contingent upon a mix organizational/contextual, task/technological,
personal, and interpersonal factors, and above all a measure of luck. I have already hinted
at the contextual variables including the opportune time and place, inhercntly lavorable o
innovative institution building, when Charters found himself in the United States ufter it
emerged as the leader of the victorious nations in WWIIL, barring the Soviet bioc. Now,
let me discuss how each sct of these fuctors refates to Charters” experiences und

achievements in his cureer.

Contextual Factors: The American military-industrial complex had considerable money
to spread around after being built and strengthened by its invalvement in the WWII and
with one or more wirs was occurting in every decude since. It wus especially justified by
the Cold War anticommunist rhetoric, which subsequently took over U.S. into several
military confrontations with a whele host of small third world natiens. Various
foundations and donor organizations were in place to feed acudemia, too. The buby-boom
and liwter the 1957 Sputnik scare brought about an unprecedented expansion ol [ormul and

nonformal educwtion and traiming institutions and concomitant orguanizations.
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Technological Factors: The military also shared relatively outdated mstructional
technology and management lechniques with business and industry, which in course of
time supporled academic institutions. Radio and television becume more aceessible to
learners. Thus, Syracuse University emerged as a leading institution of the world in the
aredt of electronic journalism. Ken Bartlett, who had interviewed Charters in Chicago for
his first job with Syracuse University, was onc of the key people in this discipline,
especially in Public Relations. Burtleit und Charters wiilized these opporlunitics,
knowledye, skills, and the resultant upbeat attitude in elevating the herctofore

marginal i:;:cd activity of adull education to the level of a fully fledged and integrated
academic disciptine in the University College under Churters’ leadership. Charters
himsclf has been feutured on a number of radio and television programs in the USA and
abroad since 1950°s, These programs include those of Voice of Amcrilcu, Vaoice of

Kenva, und Voice of Spain.

Personal Factors: None of the five fuclors, mentioned above is enough 1o exclusively
determine individual success or failure. Only a right mix of all of them can do it. The
external contextual and technological factors provided Charters opportunities to apply i
his professional activities the personal truits his rural and small lown upbringing had lent
him. These include a tough posture with an underlying Middie-Eastern Judeo- Christian-
Islamic trait of humility, rather than the Roman zest for power and control over others;
the hurdwaorking nature of a logger: u positive attitude and persistent disposilion wgainst
odds characteristic of fmilies raised during the Great depression years; the drive and

initiutive of o practical marine; and a clarity of goal and singlencss of purposc of



misstonary. An avid reader and a prolific writer, Charters may not have a speciul ¢laim to
ariginal or distinct theory building in andragogy, the science of adult learning;
nevertheless, he has always followed a set of adull education principles in both curricular
and operationul contexts of all his University College and other programs. He asserts:
“While the principles of education are the same for all children, youth, und adults, the
practice und teaching styles are, or should be, substantially different according to age and
experience.” He is intrinsically @ man of action und combines in himsell both k- and

peaple-orientutions.

Charlers” acute perceptiveness has often enubled him not only to match the right people
with right wsks, but also to notice o pragmatic process underlying “the consistent pursuit
for ideas that worked und their evolution in a constuntly changing environment.” In
reminiscing about the accomplishments of the Adult Education movement during the
1968-1992 period, he says, “As in the plans in other aspects of life, it maybe that the best
pluns for adult education develop from ideas that wax and wune but do move forward in u
chancing environment. A plan is often not fully developed nor articulated until it is
achieved. Planning is important and necessary. The process may be uselul and thus may
justify the activity and the goal (Charters 1992).” This stutement of Charters’ contains all
essential concepts subsumed in the construct called “planning™: dynamic goul. optimism
about its attainabilily, active pursuit of it, strategic flexibility, and u self-evolving process
until the goal is reached. One who is in instinctive possession of such nsighis.
perception, positive attitude, and perseverance does not need any {ormal training in

scientific munagement.



One of the very strong traits of Charters’ personality is his ability to adapt to new and
novel circumstances, an ability which accounts for his continued zest for life and adult
education. He recalls his childhood exposure to small town debates on community issues
in the mid and late 1920°s: *It impressed on me that adults could have heated discussions,
a little frightening to me as a child, and still hive tea together as [riends afterwards.., the
consistent pursuit for ideas that worked and their evolution in a constunily changing
environment was a process that in retrospect reveals more of a pattern thun T was aware

of at that time (1992),”

Interpersonal Factors: His characteristic people-orientation led him to acquiring public
relations skills of an accomplished fund-raiser to the extent of “hustling,™ as he has been
accused by some of his contemporaries. Interpersonal skills usually enahle one to interact
effectively with his peers and superiors as well as subordinates, Chusters has displayed
these cherished qualitics in mustering cooperation from most of his collcugues. staff, and
students, as well as co-professionals in whatever organizations with which he hus
interacted, The cooperative and colfaborative relations Charters has cultivated with
people at different social and economic stations are neither temporary nor businesslike.
He is not only a meticulous researcher and collector of coins, stamps, and other
memorabilia, but he is « treasurer of friendships and loyalties to and rom families with
whom he has done business throughout his professional life. Even a casual visit to his
home in Syracuse will ordinarily put you through to an extra-ordinary scholar in his
compauny. Na wonder, during more than fifty years of his association with Svrucuse

University, he has had the support of his secretaries, staff, students, and collesgues up to

S
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the top administrators of this institution. Vice Chancellor Finti Crawtord and Chancellor

Tolley greutly supported his strong, innovative, and excellent adult education programs.

Above all, these traits have stood him in good stead in winning more than one and quarter
million dollars in grants from various funding agencies. He has a knack of identifying
approprinte sources of funds, key people within them, finding out what kind of praposal
could win, and going after them strutegically and aggressively. He has becn o superb
tecam-huilder and has an uncanny talent of keeping the diverse members of any group
logether, producing the desired results. Not only hus he succeeded in forming many
interdisciplinary teams of scholars to work on various prejects at Syruacuse University,

but also he has put together working groups of global researchers 1o produce schalarly
muterials for scores of conferences and hundreds of publications now availuble in the
adult education collections at Syracuse University referred Lo at the very outset ol this

documenit,

The tmpuct of his daring initiative toward institution building wus not confined 10 the
American national scene. It is also illustrated by the way he was instrumental in
developing global orgunizations like the International Congress of University Adult
Education (ICUAE). He was a delegate to the Third International Conference of
UNESCO in Tokyo. The International Conlerence of UNESCO met 1n Montreal in 1960.
It was Charters himself whose mind germinuied the ideu of holding a mini-conference,
after the Montreal meeting of those who had met there, al the Syracuse University

Conference Center a1 Sagamore. Purticipants wonderingly agreed to show up al this

)
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scenic resort in the Adivondack Mountains und thus they became the founding members
of the International Congress of Universily Aduit Education (ICUAE). We need to realize
that this occurred long before the establishment of both the International Council and the
International Congress of Adull Education. These courageous and significant moves were
of course preceded by the trust he had earned, Charters represented [CUAE ut the

international meetings in Tokyo and Puds.

These uccomplishments led him to the idea of establishing a benelicial linkuage with
UNESCO by attaining an NGO status. This entitled ICUAE to some expenses including
those for interpreters al meelings, ete. Subsequently, he won a number of contracts such
as the ane for the International Handbook of Resources for Educators of Adults, His
international contucts are solid and lasting to the extent that he is still actively engaged in
susteining healthy and {riendly relationships between the USA and UNESCO. His
commilment to internationalism is proven by the fuct that he has been trying 1o mend the
fences between them. He has attended several meetings in his personal capacity or as an
NGO representutive. Charters was the Chief Coordinator of the participation of AE
professionals from U.S. in the UNESCO’s fourth internationai Conflerence at Humburg,

Germany, in 1997, which this author also attended.

His advocacy for the field of adult education on the one hand, and on the other his desire
to build bridges belween the U.S. and the world can be illustrated by the folowing
incident which he himself narrates: I gol a letter rom the Sceretary of State at that time

(1970).. So that was another contuct (in).. trying 1o support UNESCO and working with
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them on the Steering Committee. Then [ was also on the International Educution Year
Committee in U.S., with Al Ulrich, who chaired it. He was on the National Commission
for International Education in 1970. Iremember we were in the hotel in San Francisco
and I said to him,” You really ought to have somebody from adult educition.” and he
said, “Well, we do." and I said, *Who?" and he said, ‘You. You're just on it.” [ guess all

you need to do is just ask and peopie respond, so that was kind of an interesting thing.”

Charters and the Change Process Model: Here [ would like 10 look ai Charters” carcer
from unother perspective. Churters has often talked in his writings and speeches about
‘the need for ndulds to gain ever grealer control over their own circumstances. which is
precisely his definition of adult education, I huve selected the chunge process model
proposed by Prochaska, et al {1994) to be superimposed on the canvas on Charters’
leadership positions and professional activities in the field of adult education und thus

seek to identily relutionships in order to understund any secrets of his success.

This process model for bringing about a continual change in one’s life consists ol nine
sequential components, or practical steps: a) consciousness-raising; b) social liberation;
¢y emotional arousal; d) self-reevuluation; e} commitment; ) counlering; g}
environmental control; ) rewards; and 1) helping relationships. Let us apply this model o
the academic activities of the University College of Syrucuse University under his

deanship in the late 40°s through the [960's.
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In case of the adult education uctivities under Churters, consciousness-raising by the
College was nccomplished through sharing of information through innovative diffusion
and dissemination techniques. The information was not confined to the dircet
beneficiaries of the program offerings, the non-traditional adult learners, but it was
geured to the general public as well us community leaders on the one hand . and on the
other direeted wward stalf, faculty and fumilies, Conference centers, new and old, ut
Minnowbrook, Pinebrook, and Sagamore in the newrby Adironducks were uctivated for
all kinds of informal meetings and fun-cum-learning activitics. Thealer, music, lecture
series, club activities, and other creative and comprehensive programming means were
tapped to the optimum for this purpose. The University Regent Theater was bought und
later run as Syracuse Stage (Martel, 1985). Both the print and electronic media were
utilized (o publicize the innovative nonformal and informal learning opporiunitics

available 1o adult learners of all varieties in the broader non-pupil sense.

The entire area of Greater Syracuse and neighboring counties exuded an uir ol sociul
liberation from a variety of inhibitions, and people ncross the bourd suw for themselves
fresh opportunities for upward mobility. More especially, the heretofore repressed
communities also breathed in a new und healthier social climate. Adult learners were
particularly motivated and emotionally aroused to perceive their own needs [rom
different angles never visible to them earlier. This phenomenon was evidenced by the
numbers of learners who flocked to the College und conference centers for both degree

and non-degree programs,
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Full- and part-time laculty, staff, and administrators of the College continually asked
themselves the question us to what else they could do to help adult lewmners realize their
life und career aspirutions. So they were always engaged in self-reevaluation of their own
performance, curriculy, instructional practices, methods and materials, organizational

structures and administrative styles to include even physical facilities,

Despite many other differences among the members of the team of educators of adults
that Charters and his colleagues at the College had put together to develop and deliver
instruction, they were flexible and tolerunt of disugreement of opinions. They all had one
thing in common: i beliel in their ubility and a commitment to make a positive change in
their adult learmers. And they had the unflinching support of everyone involved,
especinlly the top administrators in pursuing this belief, This unprecedented collegint
climale of the College enabled them to produce a quality program ensuring their learners’
casy access (o all its learning resources. Its excellence left absalutely no qualitwive or
guantitative difference between the academic levels of traditional and non-traditional
progrum offerings or learning gains. This comparability of eurricutur content, climate und
competencics brought ahout many policy revolutions not only in the College but in the
eatire University and beyond. It fent the adult fearners an unforeseen self-confidence,
dignity, and had a countering effect to the stigma and a learned helplessness of earlier

part-time external Iearners attending so-calied “irregulur programs,”

Strungely enough, whitever wus happening at the University College was loslering

revolutionary changes not only in various academic and administrative policies,
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curricular and organizational restructuring at Syracuse University proper, but also in the
feeding institutions like the secondary school system and the community colleges. as well
as in the very thinking about educution of adults in the swrrounding communities. The
College was thus empowered to cnjoy greater environmental control: both internal and
external, The rewards that adult learners reaped from all these policy, orgunizational, und
structural innovations and attitudinal changes translated into &) greater public financial
and moral support for adult children; b) higher motivation to advance on the pat of
present and potential learners; ¢) fewer constraints on them in a number of ways: d) sense
of seff-fulltllment on their part: and above all e) greater control on Wheir own fuiure us

well us present circumstinces.

Success breeds greater success. All these accomplishmenis helped Charlers und his team
uai the College gain greater self-confidence. They successfully reached for betier relations
with [arger funding agencies, which ensured fuster access to smarter brains, more

learning resources, and opportunities for more progressive innovations, which is turn led

to higher efficiency and effectivencss.

1L In the Final Analysis:

Alexander N, Charters’ contributions to the ficld of adult education deserve Lo become
pitrt of its global history. The suga of university adult education, whenever and wherever
it is tokd, will not be complete without the episodes of the University College of Syrucuse
University, its innovative progrumming, revolutionary und lasting policy changes

empowering adult learners, unprecedented research collections and other projects. und the
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world-wide impuct of its publications in the [ield. The recurring protagonist in these real
stories will always be Alexandar N. Charters supported by his wife, Dr Margurel
Charters, at every step of the way. He will similarly be featured in 2 big way in any
discussion of international professional associations in the field. It is quite appropriate
here 1o tulk a bit ubout the Kellogg Project at Syracuse University (Hinton, 1990).
Despite the [act that Charters has little to do directly with it, the impact of the reputation
of the 8, U, Adult Education graduate program and library collections on this project can
hardly be overemphusized. The two main gouls ol this venture as it existed in the carly
nineties were:

1. to process, promote research on, and provide broad access 1o the University’s
outstanding collection of adult education materials using laser disk and
computer technologics; and

2. to promote information exchunge through computer-mediated communications

and, as appropriate, through nonelectronic means.

The major constituents of the current collections, which were part of the Kelliogg Project,
are: 1) Kellogg Library and Archive Retrieval System (KILARS): 1) Collection
Processing: ¢) Logic Programming Software; d) Adult Education Network {(ADNET): ¢}
The Computers and the Elderly Program; [} International Information Sharing Network

(IISNY; g) Distance Education Program; and h) Visiting Scholars Program.



Colling (1991) charges modern adult education with overemphasizing teaching

3

techniques like sclf-directed learning, und evading “serious engugement with critical,

cthical, and political issues,” He suggests it subordinate *technique and technology to
ethical und practical considerations through human scale, less impersonad programming
and development.” He further recommends using transformative pedagogy not only us
guiding principles for all education of adults, but also in all formal education institutions,
the workplace, and the community. Educators of aduits in our nation have alse missed the
ten philosophical mistakes of the modern western thought which Mortimer J. Adler
(1985) has pointed oul. These errors include: a)” identifying happiness with having a
eood time;” b)"failing to differentiate between twao realms ol thought, the perceptuad und
the concepiual, which leads to the even more egregious mistake of)” ¢) “denving any

distinction between the human” conceptual mind and “the minds of brute animals with

nothing but perceptual powers.”

This perspective is corroboruted by the teleological “tuwhidi™ perspective expounded by
Muslim social scientists in their critique of the Western thought centuries ago. Al-Farugi
(1992) has reformulated the same lasting Quranic perspective in many of his works, The
tawhidi paradigm is rooted in the belief in five unities. That is, oncness of the Providence,
the cosmos, life, human race, and finally that of knowledge itsell, which the Harvard
University biologist. Edward Wilson (1998) calls “consilience’ It is only this inclusive
comprehensive set of principles that can provide social sciences with stable
metatheoretical Foundations, which can serve as un alternative to the confused and

chaotic situation brought about by the post-modernist constructivism and over-realism.
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Finally, lel me also agree with other sages wha assert that the only person who knows a
man most 1s his wife. The following statement is a summary of severa] of my informal
interviews with Margaret about Alex:

Charters sees the mission of Adult Education as “assisting udults to obtain more control
over their present circumstances and future destinies. His fuith in the ultimute wisdom of
the educated individual in 4 free envivonment is unlimited. His entire life has been
devoled to enabling the continuing education of adults. He believes that il democyucy is
to survive and peace and justice achieved, then all people world-wide must continue to
learn throughout their lives. His front-line experience in World War I emphusized for
him the futility of trving 10 achieve peace through strength and reinforced his belief that
peuce can only be achieved through negotiations between informed and educated
individuuls and groups. Throughout his cureer he has worked to develop netwerks and
cammunications between educators of adults, those who are not only continuing to leurn

themselves, but also from one another and promote the education ol adults world-wide.”
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Appendix A contuins a list of Charters” major publications, copies of which can be
obtained from the George Arents Research Librury of Syracuse University, Syracuse, NY

13210.
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